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[Tara Power]
OK, so if you'd all stand up for me, please. Please, no injuries, please. OK, I do this just to tap into our bodies and just to warm us up a little bit.

I do this with the children. It's called Pinocchio and we all know the story of Pinocchio, I would say. Pinocchio started out in life as a block of wood.

So we are going to imagine that we are also blocks of wood. OK, and me as Geppetto with the magic wand will bring you to life slowly, OK, until I give you the instruction to bring yourself to. So a block of wood, everything's very stiff, hands stuck against your bodies.

And if there's tension in any part of your body, you can even just focus in on that area to try and push it all in, scrunch everything in and you can close your eyes just for a moment. And now I would like you to imagine that a thread, which is connected to the ceiling, is starting to bring some life into the top of your head. So you're starting to feel a little sensation of life coming into the top of your head, down into your forehead.

So you can now move your forehead and you can slowly open your eyes because that life has come into your eyes and into your forehead and into your cheeks and nose. Your face is starting to come alive so you can start to wiggle your face a little bit. We hold a lot of tension in our jaws, so make sure to keep your jaw open.

And now our head is coming to life, so we can look from left to the middle to the right. OK, give your head a nice little move around. Again, be careful if there's any injuries to be very gentle.

And now that life is beginning to move down into our left shoulder. So left shoulder down into your arm, into your elbow and your forearm and your hand. So now your hand, your left hand and left arm is alive.

OK, everything else, remember, is a block of wood. But you, oh, look at that, look at all the things that I can do with this hand. And now the magic is in your hand.

So you take that left hand and begin to tap, tap, tap, tap across your chest, bringing that life into your body and into your right shoulder. Now, you move it down into your right arm and forearm, wrist and hand, so that both arms are alive. Give them a good shake.

Shake out any tensions or stresses that our scrolly, scrolly hands might have. And down, tap that magic down into your upper body, your ribcages, your stomach. Yeah, don't be afraid to make noise, I'm fine.

And down into your left hip. So now that left hip and left upper leg is coming to life and it's unstuck. Unstuck.

Down into your left leg and foot. And then you bring that magic over into your right hip and down into your right leg and foot. And you're alive, you're alive.

Check it out. Check it all out. Shake it, shake it, shake it, shake it.

OK, and there you can sit back down. Something to wake us up after this morning. So thank you for coming to this presentation and discussion on Mental Health and Experts.

We should take approximately 45 minutes and I will leave some time at the end for any questions. Please don't make them too hard. Or any examples of practice where maybe you have used Mantle or perhaps you would like to use Mantle in your teaching or in your practice.

So just to tell you a little bit about me, myself and the manual hats that I wear. My name is Tara Power. I am a lecturer here in TU Dublin on the Early Childhood BA and the Social Care BA.

So I predominantly use Mantle as the expert, but I do look at all a variety of approaches, drama in education approaches to care and also to early childhood. My early childhood students know that I'm going to get them to be crawling along the ground as dinosaurs. They expect it.

My social care students, not so much. And that is the wonder of drama and how it can reach so many different groups and communities. I also work as a trainer for Largus, the national agency where I use Mantle in my trainings with young people in European projects.

And I am involved in Erasmus Plus projects myself as a participant, working with Dorothy Hethcott's Methods in Europe. I'm also a member of the Association of Drama Education. Some of the schemes that I'm involved in, in my practice as a drama practitioner inside of my lecturing work, I work in schools using Mantle as the expert, but also using process drama.

I'm involved in the Tipperary Artist in the Primary School, which is through the council. A wonderful scheme, 50 hours of the artist coming into your classroom. Tap, which we have been chatting about earlier.

So that's the teacher artist partnership, which is lovely because I get to collaborate with teachers prior to coming into the school. Blast, which is quite similar to Tap, except for there isn't so much of that behind the scenes with the teacher. I'm also involved with Creative Ireland, Quinean and Oak, and I present internationally in drama education and conferences.

So, Manny Heths. Where I first discovered Dorothy Hethcott's work was when I was doing my postgraduate diploma in Trinity. There's a postgraduate in drama and education.

Dr Carmela Sullivan, if you don't know her, is one of the pioneers of drama education in Ireland. She is the expert on all things drama and education. And absolutely wonderful person and lecturer.

After I did her postgraduate, I went on to work in Beijing. I had the opportunity to develop a early childhood curriculum using drama over there, which was fantastic. Really, really wonderful.

But I suppose my mantle of the expert, light bulb moment, was when I watched a video of Dorothy Hethcott in action in Newcastle, a very scratchy old video from, I believe, 1979 of her working with a group of children in a school. And when I saw her work, when I saw the engagement that her work brought about in the children and the investment that the children had in working together in this in this approach, I just said, I want to do this. This is this is my passion and this is what I'm going to pursue.

And I'm blessed to be working using Dorothy's, still now, 15 years later. I'm part of an international community of the experts, practitioners from across the world. So this type of work is being done all over the world.

And during Covid, we had the opportunity to work together, to learn about each other's practice online. And from there, it's just it's flourished. So just a little bit about the origins of Mantle of the Expert or where it falls under as an approach in drama.

The umbrella term is coined by Dr. Brian Edmondson. Hi, how are you? We're just a little bit more.

Oh, perfect. I'm good, actually. Thank you.

Would anybody like some water? Do you have white spare cups? OK.

Thank you. So the umbrella term is coined by Dr. Brian Edmondson for Dr. Dorothy Heddingham for a dramatic approach to learning. Before I keep harping on, I'm going to just ask, does anybody know, has anybody familiar with any of these approaches?

OK, great. You are, Phil, I'm sorry, Katherine, you're also familiar, so that's great. So you'll be familiar with some of these terms, process drama, Mantle of the Expert, which is my focus and what I'm going to be talking to you about today, role in role, which is very much like if you were to take a mantle and do it in school A, do a mantle in school B, do a mantle in school C and D, or even just between two schools that each are working on their own part of the project.

And then they connect, they connect and move the project on from school to school. So it's a rolling drama project in that sense. And then commission model, which is when a real client, for example.

The council, say, ask me or another practitioner to go in and look at a specific problem or a specific inquiry that they want me to approach it through drama. So it's a real, a real, a real boss for me to say, and I'll discuss that in a little while. But Mantle of the Expert is is an approach that is very easy to do on your own, which is why I focus on that approach as well, because I'm on my own as a facilitator.

And so you don't need many others involved in it with you. It was developed by Dorothy Lefkut, as I mentioned, in the Newcastle University in the 1980s. Mantle of the Expert works where the teacher plans a fictional context where the students take on responsibilities as an expert team.

So the word mantle means a cloak. OK, so if you can imagine this cloak of expertise or this cloak of safety and protection around the children involved in the drama. OK, as a team, they're commissioned by a fictional client to work on an assignment which had been planned to generate tasks and activities that will involve them in studying and developing areas of the curriculum.

So there is the inquiry and. We have more more practitioners and teachers interested in inquiry learning here today as well, which is great. The drama for learning and the mantle of the expert component.

So the participant is at the centre of the learning. The participant is at the centre of the decision making at the centre of. Leading the mantle as such, it is very much child centred and facilitator child co-constructed led.

OK, so the teacher's role is to create the conditions whereby a mantle of leadership, competency and understanding grows around the participants. If I go in to do a mantle with a group, I don't expect that they are going to be experts on the subject whatsoever. We always meet at the level of knowledge that the children have.

And then, of course, outside of my time with the children, there is research sometimes done in the classroom on that subject matter with the teacher. So that is the importance of it being such a teacher artist collaboration, because if I leave having done a bit of drama, the teacher can then say, OK, well, in the drama, we were looking at the life cycle of a butterfly. Now in class today, we're going to continue on looking at butterflies and and biodiversity or whatever the area of the curriculum may be so.

When planning a mantle or even just to discuss a mantle, it's not linear. You might say, I really, really, really have an idea in my head of an expert team. And you start from there.

You might have a theme that you really want to explore and you can start from there. There is it really is completely up to the educator. The important thing is that children are giving the opportunity throughout and through role to step into another shoes and step in and out of that drama.

So there's quite a lot of safety in the fact that while the stories mimic real life problems, there is that safety of there being of it being a fictional context. So it's the imaginary context is a fiction. It's planned by the educator and developed in collaboration with the students inside of the fiction children work as if they were experts.

So in this mantle that I was doing here, it was around sustainability. We were looking at citizenship and environmental issues. This child was in role as a doctor who worked on the islands that we created.

So we created an island called Happy Island, which was doing everything right until the gloomy Islanders came in and ruined it all. And this child is enrolled as a doctor who was taking down the symptoms of some of the other participants who had sore throats. And she was very invested in this role.

She had it was on the phone the entire time. And as I was walking by, I was going to walk past. Yeah, it's a real problem.

We think it's coming from the water. So it's really amazing to see the children really go into that role and really use everything that they do know to be invested, basically, in that role. So that role is a doctor in a mantle.

The fiction, again, just to continue on, this is one of the steps in a mantle is that we will create the world that could either be that we use masking tape and we set it out on the ground. And these are the rooms or these are the offices within the drama. Or we make a map.

We do a lot of collective drawing, which is a strategy, a drama strategy. So the children here create this beautiful map of Jollywood, one of the dramas that we were exploring. And from there, they identified where we would go when we did go into the drama.

So it's a lovely little step in because we spent a lot of time in Mantle of the Experts building beliefs you will never see. And sometimes I think that when I go into a school, it's and if the teacher doesn't maybe know a lot about Mantle, that they might say, where's the drama? Where's the actual drama?

But there are so many steps building up to the drama that the children really have that belief that they know their town or they know their environment. They are experts on the drama of the fictional world. In this photo, also part of that same drama, the environment, one of the children had said, well, we need laptops.

We need we need to be able to connect, you know. And I said, well, we don't have laptops. So how could we include that in our story?

So they designed their own laptops and like that, like the child on the phone. At one point, I went over and they were tap, tap, tapping away, tapping away on the laptop, on the cardboard laptop. As you can see here, the CCTV, which was installed to make sure that nobody littered on Happy Island.

They were designed on that laptop, eco-friendly travel solutions. So I very much gave the framework of what it was that we were being asked to do. And the children went in and created all of these tasks, which, again, were coming back to the curriculum.

You can see how the curriculum is being integrated organically without me saying you're doing maths right now or you're designing right now or you're you're doing oral speaking, whatever it may be. Inquiry questions. OK, so.

A huge part of the mantle are the inquiry questions because the inquiry questions are the tool by which we can dig deeper into the subject that we're talking about with the theme. OK, so there will be inquiry questions at the beginning of a mantle and there will also be inquiry questions that come out of the expert roles in the mantle. So this, these particular questions were in and around a commissioned piece, actually, that I was asked to do in the town that I live in.

There is a marketplace which is completely derelict, rundown, boarded up, and children in the town, most children pass it most days. It's an eyesore, but it's more than that. It's a it's a place where some children actually expressed they didn't even feel safe walking through.

It's not very well lit up and it's it's a pity because it's really at the heart of the town. So we did a drama about how would we redesign this marketplace as children? OK, so what would we like to see there?

And I did this with quite a few schools and from the rural school, you're going to get, you know, very different. They wanted to turn it into a horse riding school. And then we had a school right in the centre of the town where a group of the girls there wanted to have a bar there, but a Penny's, a Starbucks and a cocktail bar.

Cocktail bar. I looked at the teacher when they asked this and I thought, OK, but this is one of the things, you know, that you you have to negotiate with it. So they were really passionate that they wanted this cocktail bar.

And I said, OK, well, I think it's a good idea as long as it's, you know, non-alcoholic drinks. And they were fine with that, as opposed to saying wrong, that can't happen. OK, let's find a middle ground here.

A cocktail bar could work, but it has to be non-alcoholic. And it created this amazing space with these beautiful designs and they had their menu and the price list and they had an opening night, you know, so it's really about finding what is interesting to the child and making sure that you can, you know, bend your ways as well. I had another mantle that I was doing recently where, I can't even remember which mantle it was on, but it was a boy and he says, I'm not going to do it unless I can be the captain of a plane and I'm flying the plane.

And he was really now, that was it. He would not engage if this wasn't what he was doing. So, and you've got 20 children and everybody's, you're trying to keep them all, you know, busy.

And I said, OK, actually, do you know what? We've got a guest speaker coming in to the drama that will need to be flown in. And I said, well, just give me one second.

And, you know, the phone, the good old, sorry. No, I know there's, I know we normally do the both. Yeah.

Yeah. OK. Is there any way you could just have a flight in this time?

Great. No problem. You can have the airplane.

And then the entire time that you're setting up this airplane and all the signals and everything. But you have to always have something kind of up your sleeve, which you probably all know from working in the arts or working in education. You have to have a plan B where you have to have a way that you can say, I'll negotiate that and it'll be fine.

So some of the inquiry questions in this were, what do we know about the marketplace? What is community? What does an outdoor space offer a community?

What do we as children need in a shared space? How would we promote this place? One of the skills that I did this particular mantelwick wanted to have the bottom of the shops be, you know, tourist, a tourist hub, but the top would hold the homeless, house the homeless, which I thought was really phenomenal for third class children to make the focus of their marketplace be housing.

You know, it's horrible that that was something in their minds, but it is something that children are aware of. And the fact that they had that empathy and they brought it into the drama was phenomenal. So the experts team.

Okay. So the experts team, and when I'm doing a mantel, the expert team, I look at it from the same roles as adults. We don't say you're getting a child's role.

You're getting an adult role. Okay. So you're, you have responsibility and you have, you know, duties that you have to fulfill.

So the expert teams are people with authority and status, people with responsibilities and duties to others, community with an agreed value and purpose, colleagues with shared history of challenges, mistakes and successes. This particular expert team were the green team. So it was another environmental drama and they are setting up their offices.

And we were lucky enough to have TU Dublin for this particular project when it was DIT. There was a summer camp called Idea, which was fantastic. It was really great.

And it's a pity that it isn't still going. I used Recreate. Are you familiar with Recreate?

It's gone. So sad. Yes.

So all of our materials came from Recreate and I continue on with that practice even back home where I live in Tipperary. I can just use offcuts, industry offcuts, any kind of materials. My house I'd say has turned into like a scraps house.

There's bits of cardboard everywhere. And yeah, I need shade. So this is the expert team.

And the other thing about the expert team, it doesn't matter if they can be human, they can be an animal if they want to, as long as they're in role within the drama. So I think I have another photo coming up, but if you can see in the background, sorry, in the middle of the photo, there's a picture of rocks. So these children decided they wanted to be rocks in this drama.

And they put up a sign, we rock because we're rocks. And throughout the drama, while they sat there in their tinfoil, quite happy to be there, people came over, other children came over and asked their advice on the environment and asked them what they should do. Okay, so this is a little bit about the expert team.

There is a lot more about this that you can read up on as well. I'm just going to give an overview. So there we go.

Just as I said, in role as the green team, they're asked to task the project of sustaining and running a clean island. Children become, they became sub-roles came out of that. So we had the pollution police, wildlife work people, the happy island farmers.

And I was enrolled then as a coordinator because it's very important that the status as facilitator, as teacher, educator that you take on has to be here. You don't say I'm the boss. The boss is not you.

So if you keep this, you're also looking for knowledge from the children at all times. Is that a good idea? What do you think?

Everything is So it's very important that your status is at their level or sometimes lower if you can manage that equal status. Okay. So the client, so the client in a mantle of the expert is the big name, the council or the EPA, or you can make it up.

It doesn't have to be an actual, in fact, it's probably best that you make it up. The museum of forgotten things have asked that we do this to gather all of the bits from these people's lives to create. So the museum of or the wildlife preservation, whatever, you come up with this obviously as teacher.

So this, I just wanted to comment on this picture as well. Again, nothing recognises this picture. We use those, two of those six Euro.

We almost, oh, what are we doing on time?

[Moderator]
You're fine.

[Tara Power]
We're okay on time?

[Moderator]
Yeah, you're fine.

[Tara Power]
We use these six Euro envelopes. So those envelopes, that's the outpost envelopes, and we cut them up to make a tour, tour guides for Tipperary. Yeah, the rescue clinic was in it.

There's so much to do. Come and see the tip museum, Jack, Mackie and Ryan, the horse riding club with Kayla. So they created that world from the context, the fictional context of, again, the marketplace turned into this is the children at work, taking over the whole classroom.

So I do work in rural schools, in city school, sorry, town, in the middle of the centre of town, in two classroom schools, small schools. The participants, the children in my groups would be children from all different multicultural backgrounds, additional needs. We have quite a, English as a second language as well.

So we have quite a range of participants in these groups. The commission, so that is basically the job that is being asked, the specific commission, what is being asked of the group today. A specific commission that the team have been asked to undertake, for example, to reimagine a marketplace, run an animal shelter, create a student wellbeing centre, and it can be introduced with a memo.

I'm like, do we get memos? Sometimes if I walk in with a piece of paper, they're like, you don't get, you don't find out things might be posted to you anymore. I'm like, oh, I'm going to move with the times.

Or sometimes I'll ask the teacher, can you pretend as if a fax came in for me? Something like that. So this was the Wellbeing Committee for Education Ireland.

If you don't know about them, they're doing fantastic work. Just kidding, I'll hold that up. Maybe there is actually a wellbeing committee.

This is just, you give a little bit about the problem. So it's kind of going, oh, you know, we are having a serious issue. Young people are complaining that they're exhausted.

They're on their phones too much. I did this at secondary school, talking to somebody and said, different kettle of fish. They looked at me like, get out.

But they went ahead with secondary school and drama. There can be some challenges there, but you know. So I am basically giving some information that I know that they will have experience with.

And they then went on to create a wellbeing centre. And it was fantastic. They had everything that they would need in a wellbeing centre.

So this was the commission. This was what they were being asked to do. Just going to fly through a few of the other ones before we run out of time.

So Sophie's Masterpiece, this was, I used a book as a stimulus, a story called Sophie's Masterpiece to look at identity, where do I belong? It's a beautiful story. And it's about a spider who is being moved on from room to room.

I did this with junior glasses. That's me enrolled behind my web there as a spider, Sophie, a few years ago. And Sophie is creating her masterpiece, which is this fantastic blanket that she is going to finish her life making.

So it's a lovely story. The children created their own webs using wool, but of course you can use any kind of material at all. And I love this image because sometimes you ask who'd be interested in going into roles.

Sometimes they volunteer. This child really wanted to be the baby who had the blanket cover her at the end. So that was the blanket and they had woven in some of their own creations.

Start there. So that's Sophie's Masterpiece, but it's just an example of a starting point. You use a book that you like.

That's where you're going with this. From there, you get your expert team, your commission, what are they being asked to do? So curriculum tasks in a mantle that are framed as professional tasks.

So it could be designing a recycle centre, setting up a school and an early year centre, constructing signage, catering for visitors, researching, budgeting, resolving conflicts. The curriculum is weaved through a mantle from start to finish. I always say this to teachers, I know I'm very passionate about mantle myself, but if you want to cover your curriculum and tick all the boxes, if that's what you want to do.

And I know the pressures the teachers are under in that regard, that art does get squeezed. So here we have really an accessible and inclusive way to explore the curriculum. So in this particular mantle, the children are exploring the life cycle of a butterfly.

So they were out in the garden in the school looking at bugs and examining bugs. From there, they created the bugs news paper and the spider. I came up with a story called Moth or Not.

It's a children's story that I created about a caterpillar who didn't know when they went into their cocoon, if they'd come out a butterfly or come out a moth. And, you know, we started with our inquiry questions. What do we know about moths?

What do we know about butterflies? All the children said, eww, moths are the worst. We hate them.

I was like, uh oh, it's not going the way I was hoping. I was like, empathy for the moth, come on. But no, when they found out that a moth could fly backwards, suddenly they were like, OK, if he comes out a moth, I'll be his friend still.

That's OK. So through that story, Moth or Not, we explored the curriculum and the life cycle of biodiversity. They set up a bugs music centre.

They set up a super slug smoothie cafe. So get your super slug smoothies. And then outside of their time with me, they also, with the teacher, did the kind of curriculum-y stuff.

Tensions. Tensions are a huge part of Mantle, or of course, it's drama. So if we weren't introducing the tension, it would just be, you know, a project that we were exploring.

So Hethcad states that the teacher puts the tension in and the rest follows. So you can put tensions in bits throughout the Mantle, or you can have one big tension if that's how you wanted to do it. There are well-thought-out obstacles planned for the teacher.

For example, cuts to funding. They love that. I'm in South Tip.

They love laying in North Tip. All the funding is going to North Tip. So this is what the children were saying.

No wonder we can't get away with this. It's all going to North Tip. But it could be something like, the tension could just be like a timeline.

We have got to get this opened. We're getting a visitor today to check how we're doing. There's a reporter coming.

We've got to do it. You need that tension to keep them engaged. It's very important.

And then there's the drama for learning part of it, which is additional role-based activities, or also the drama that we may already know, like still image, roll a ball, all of these other drama strategies that you can bring in to explore the theme. They are goals that are outside set by the team. Students adopt different perspectives and explore different role styles and they empathise with the characters.

This is, I'm just quickly going to show you a really short video that I did last year. You're going to think all I'm doing is stuff about the environment, but actually this one was it again. And it was public.

So for me, it was a new experience because people could walk in and walk out and look at what I was doing and didn't know I was enrolled. And I had one child ask somebody that came into the room, are you here from Gloomy Island? And they said, yeah, he goes, you can F off.

And I was like, right, he's engaged. So it's just showing the level of engagement where there's no safe place. So this is a little clip of my part.

There's tension. Water's not safe. So I mean, Okay, so that was get up the creative load, which is a gorgeous, you were very aware of the day of creativity.

It's a gorgeous. I'm nearly done with my slides. Reflection is crucial to go in and out of court.

If you can reflect in the role, that's fine. But if you need to step out of the drama to reflect on what's happening, it's very, very important. The participant is always aware of both the as-if and the as-is.

That's also very important. Sometimes they actually do want to go up to Northshire and get the council and go mental. So you have to go, it's pretend, it's drama.

Okay, so just again, I'm showing again those themes that I'm involved with, because I think it's important that we know that they are out there and that we can avail of them and that you can, if you're a teacher, that you, these are available for you to get artists into the classroom. Here are some further readings. Phil, you said you were familiar with the, I'm going to pause, was it?

I've got one as a reference point. Like some of them, they're first edition, 1978, 1979, but it's still, it's most of it's still very appropriate for now. Try This is Tim Taylor Vivickin's very good book.

And The Mantle of the Expert is a Guinness guide. The Mantle of the Expert website has tons of resources free. And it's a fantastic, like, I still use it.

Tried and tested mantles that have been done time and time again. So I would highly recommend that you check that out if you're interested in using Mantle. And that's it really.

So I know it's a lot of information. So I just have this, sorry, I just wanted to pick up on, you know, some of the things that Cork was talking about at the last session.

[Audience member]
Everybody talks about how easy this is to do in primary, but you just made a throwaway remark. It's much more difficult in post-primary. Yes.

[Tara Power]
So maybe you could give examples of how Mantle can be an excellent tool in post-primary, very interesting post-primary. Okay. So in post-primary, that example that I used at the Wellbeing Centre, when I say it was difficult, there were challenges to it.

But it's more that that suspension of disbelief has gone a little bit. It's like, hang on, this is us being silly. There's a lot more like self-conscious going.

And I don't, I mean, I don't teach post-primary. So it's just me coming in as an artist that I see it. And it was, I mean, I was 15 years doing Mantle and I thought I had a freeze moment of like, what am I going to do?

So it's really about meeting the students again, always where they're at and what's going on for them in their life. So I think what's really important, and I learned from doing it in post-primary, is to have a pre-session. You know what they're kind of covering in the curriculum.

I don't know necessarily that it would work, say, curriculum focused, but wellbeing is obviously, there's 300 hours of wellbeing that needs to be covered in post-primary. So wellbeing was a good, it was a good starting point for me, but I would have liked to have gone in, sat down with the group and asked them what they were interested in, what things were going on for them, because that would have been, that's a very helpful step into using them. I don't know if that answers.

[Audience member]
Well, it just, it strikes me that maybe there's a certain age after which you don't do it, or do you feel, oh no, I could absolutely do the Mantle and I have done lots of Mantle with 15, 16 and 17 year olds.

[Tara Power]
If you have, we'd love to know. No, you're 100% correct. And it is mainly used in primary school, mainly.

I am using it outside of primary school. So it's, there's not a lot for me to draw from because there aren't a huge amount of examples, actually. I'm also using it in community.

So I'll be using Mantle coming up there with a group of refugees around human rights education. So I'm learning as I go along, but I 100% believe it can be used in such a variety because, and I was saying this to my social care students during the week, there's that safety. There's like, you know that this is a real world issue, but we're talking about it through a fictional lens that's protecting you at all times from the real issue.

So that's why I think Mantle works so well. So I don't know if that's really answering the question. I'm at that research stage.

I'm researching using it for all different age groups. It's being used now in some elderly homes also. So it's starting, but that part of it, it was designed for primary school.

That part of Mantle is happening now. Did you have a question?

[Audience member]
Yeah, I'm sorry. Just on that note, I'm a primary teacher, but something I find helpful with the older children is if you link with the younger group and tell them that they're doing it in role to help the younger children, so that can kind of get them less self-conscious. They feel, oh, I'm mature.

I'm doing this as a job rather than I'm being a child and serving myself. So yeah, sometimes the way around the older children. But my question was actually, I know with artistic processes, it's all about the process and not the outcome, but with the amount of work that's going into creating a space like this, I know the children I work with will be dying to show off and want to know what is the end result, how do we kind of measure our success with this.

So like if you're throwing problems up and saying, well, we did this, how do you kind of, how do you reach the end of the process and how do they kind of, you know, that they've successfully completed this Okay.

[Tara Power]
So sometimes like you actually mentioned, and that's a great question, I would have some of the older students come in and see the work that they have done, or if they've created, like say, for example, a centre or redesigned the marketplace, I might have another teacher come in and role as a reporter who's doing a report on it. Sometimes we have a film process and they'd like to look at the film afterwards or parts of the process. There are ways to have that sort of end output.

But as you say, there isn't a performance as such. So it is, it's just the process. But sometimes it can be hard to end one.

Sometimes I don't want to go on to the new mantle, I want to stay in this one that we were doing previous weeks. And also, I think as well that some of the teachers that I've worked with, continue on little bits of the mantle throughout that they will put the children in role and bring it back to remember when we did that, you know, mantle about the environment, and that they bring that into their teaching. So that's like the best case scenario for me is if I see it being used or hear that it's being used by teachers after, after the fact, so.

[Audience member]
It's okay, I didn't project. So, kind of following off her question as well, talking about, so it was on point when you mentioned about enquiring questions. Yes.

And we know enquiry is really good. Them to, you know, ask the good questions as well. But sometimes it can be, it can be endless, be very time consuming.

And, you know, as a teacher as well, you have limited time. So how do you direct that question? Like, how do you keep it within that sphere, also keeping all those aspects in one time, the endlessness of it all?

[Tara Power]
Well, you, I mean, you suppose you add your own ideas into it. And you do have, you know, constraints, and you do have an idea of what it is that you're looking to explore. So it's not like an open-ended question.

It's like specific questions that are going to get to the information that you know is going to lead us on. Like, what does it mean to, what does community mean to you? You know, or what makes you feel safe in a community setting?

Whatever the questions might be, you do tailor them, you do have them in mind beforehand. But it could be something as simple as you've got some photographs and you say, what are we seeing in this, you know, what's going on in these photos? Okay.

You know, and you use different stimulus that can contain it as well. So if you've got a book, you might start with the book and bring in questions around that or photos or a short film. It depends on what your stimulus is to bring, to help you to dig deeper into the learning and make the learning more valuable and engaging for the children.

I hope that answers the question-ish.

[Audience member]
Thank you. All right. It's just a very practical question for you.

You do mention that sometimes you like to battle in one school and community and then another, and maybe it's been very, yeah. What's the process of bringing those three then together? And how would that work?

And do you find a space within the community of Sam Flagg to bring the three groups together or how do you go about that?

[Tara Power]
Yeah, no, that's a good question. At the very beginning, I mentioned rolling roll. I don't know if you were here for that.

So rolling roll does exactly that. But you have to kind of, it depends on whether the schools are kind of connected already. And I know that there's a creative clusters.

So rolling roll would work perfectly for creative clusters and projects. So it's about, yeah. I haven't seen it done, but I have worked with schools out in Porto and in Madrid that have used a rolling roll model.

And you are actually having that final product a little bit with the rolling roll because the impetus is there to like, oh, we need to show the other school what we've done and our product, if it's building a town, we need to show them. And you've got those photos to share that the children present the project. So rolling roll is lovely.

I haven't heard, I haven't heard many stories being done in Ireland. Quite popular in the UK and in Europe, it's taken off. But it is something, I think, from the ideas of the clusters.

[Audience member]
And do you see then that the three different schools would have to compromise in their ideas if they're bringing it together to, you know, if one school has created a type of town and another school has created a different type of town, do they incorporate ideas from both?

[Tara Power]
They do. Yeah, they do. Yeah, they do.

I didn't see that there was any challenges in that regard if one wanted to take over one bit. I did notice when I saw the rolling roll in Madrid, that it was two schools. Oh, sorry, take it back.

That was between departments in the second year school. It wasn't loads of schools. So it was different areas of the curriculum that they came together.

Different teachers did this within one school. It was the Porto one that was different schools. And yeah, so I don't know.

But it's like if you if you design the tasks very well, there's a lot of time, you know, we really have to consider the tasks that are going to bring the most for the children. So if the tasks are well designed, then there shouldn't be any, there's tons that can be done. You know, you can open it up to, it can be so vast and incorporate.

So I think the rolling roll is lovely, actually, in that sense. As a practitioner who works on my own, mountain is better for me, but I suppose for teachers who do want to make a bigger project, the rolling roll would be lovely. Any other questions?

Thanks so much for your presentation. I have come across Mantle before, so I found it particularly useful.

[Audience member]
Thank you. And you just actually answered one of the questions. Do you work on your own or do you collaborate with other practitioners?

[Tara Power]
At the moment, there aren't that many drama practitioners that are using it as their main way of working. So I do mostly on my own when I can, then I choose things like tap, where I can have, you know, some kind of collaboration with the teachers. But yeah, I do.

I do work on my own mostly.

[Audience member]
And just to go back to the question, do you have a limited number of students in part of the session?

[Tara Power]
A limited?

[Audience member]
Do you limit the number?

[Tara Power]
Like, would you be 10 or 15? I'm used to working in schools where it's about 20 children. It seems to be the kind of, yeah, the kind of, that can be, that's why the groups, the subgroups are so important, because you really have to get them to go into their groups and start working, because it's a lot, 20 is quite a lot.

And when I was working in Beijing, it was a private drama education school, and that was about 10 to 15. It was really a nice ideal size number. Yeah, so.

Thank you. I think we're pretty much in time. Okay.

Thank you so much.



