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Introduction
Welcome to the fourth podcast series from the Arts and Education Portal. In this series, we share discussions and presentations from the 2026 Arts and Education Portal Regional Day. This took place on Saturday, the 25th of April at the Garage Theatre in Monaghan. In our first episode, we join artists Sally-Ann Duffy and Caroline Clark from community arts group, Baileborough Creative Hub. They share a fascinating collaborative project between primary and secondary students, which addressed anxieties around moving from primary to secondary school and beyond.
Their presentation is titled Mindful Transitions, Learning Through Creativity.

Sally-Ann
Morning, everyone. Morning, morning. I'm Sally-Ann and this is Caroline. And yes, we're from Baileborough Creative Hub. Just literally a couple of things about the hub. It was set up in 2019 and we set it up because we felt that artists needed, or creatives, not just people that maybe identify as artists, but to come together to collaborate on projects, to be a place or a gathering where we could actually support each other.
Because it could be quite isolating for artists in rural locations, people working at their kitchen tables. Some have the luxury of having art spaces. And really, that's how it came together. Now, we don't actually have a location. People say, we'd love to come and meet you at the hub.
We'd love a hub as well, but we meet in the library mainly when we meet, you know, a local hotel, wherever there's a space where we can get together. Most of our activities happen out and around Cavern, although we've been also involved in the Creative Connections cross-border. We've both done residences in schools in the North and in Cavern and Monaghan. You were in Monaghan, weren't you? Yeah.
And we also organise projects, not just in schools. So, for the schools projects, somebody might come to us with a particular idea, whether it's Science Week, whether it's the project we're going to talk about today about anxieties. And then we find a creative way to actually present that to the participants. But we don't just do work with children. We work with adults, adults of all ages, and children with all ages and abilities.
This week alone, we've been in a school, an after school, a daycare centre for older people. A couple of weeks back, we did an integration event where there was 90 participants. We didn't expect there to be 90, but thankfully we're used to being put on the spot when there's extra people. And it was an integration event, so language was a big factor as well. So we had to learn to speak a bit slower.
And we had translators. And the event worked really well. We were quite proud of ourselves. We were absolutely exhausted. Sweating, but we were good.
There was babies and older people. And we actually did this kind of project that we're going to talk about. So it can work with big numbers. And as we go through this project, we'll tell you, obviously it was, I'm going to stand away from the screen, we had quite big numbers. So the project was the creative clusters.
And we were asked to design and deliver a project that addressed the thoughts and anxieties about transitioning from primary school to secondary school and beyond really for secondary school students. And it was funded by Creative Ireland and the Association of Teachers and Education Centres. And we initially met with two of the teachers from, there was three schools involved, so two primary and one secondary, all in Bailiwra. And we met with them and they'd already got their funding together and they came to us and said they wanted to work with local artists. So we came up with this project that we called Mindful Transitions Learning Through Creativity.
So the goal, as I said, was to help to reduce that transition anxiety from the students. And we needed to have a workshop that was both creative but also worked at different levels. There were children with additional needs that had support staff with them. And it worked for everybody. And really it was also about us being aware.
We've been working in the arts for a long time, but also particularly both of us have a long history of working with children of all kinds of abilities and needs. So together we came up with this project. And the core themes really were for navigating the unknown and working together to build a community before day one of school. And it became a two-year project because we did the first year and then we went back. So we can move on to the next slide now.
So in year one, we worked with 130 students. And this was in 2024. And they were broken up into four groups. And we met with them in the local library space. So that in itself was a challenge because the children all had to walk from the local schools.
So timekeeping and things like that was, it was about being organized. For us, we had to be absolutely organized because we had so many students. Of course, we didn't have them all at one time, but they were split into four groups. And the first session we did an icebreaker with them. And we actually had half of the kids.
So there was about 60-odd children arrived in the library from fifth class, sixth class, and TYs. And we're vertically challenged. And these kids weren't. They all came in, all these big kids. And the TY students basically almost filled the room before we had the little ones come in.
And they were almost equally as tall as us. They all had high visas on and everything. So the teachers brought them down. Actually, just before I go on to that, it took quite a lot of organizing beforehand to timetable this because one of the teachers from the model school, she actually covered sort of two year groups. And there's timetabling issues and different things.
So it did take a number of backwards and forwards and discussion with the teachers to actually pin down the dates and get them down. And I think we then had to change them because there was something else was happening. So we had to be flexible as well. And of course, we have other work also. So that was a challenge, but we managed it.
And once we got the timetable in place, we pretty much said, well, if you can't make it, we still can type of thing. And it worked. It did work. We were flexible about it. Yeah, we were flexible.
So the first icebreaker session, literally 60 children in a public space up in the library. So we did a simple icebreaking activity where we rolled out paper literally across several tables, split them into sort of two lots of about 30 and got them doodling on the paper and using all kinds of different materials, crayons, markers, pastels, different things, chalks, and got them just drawing and doodling, maybe writing their name. They were very sort of quiet and not sure what to do to start with. But then we said, right, okay, stop everybody. It was quite noisy.
So we had to every so often just say, when we speak, just please, you know, just bring the noise down. Also, you're in a public space. And it was good for the kids to know, you know, they're in a public space. So even though we were upstairs in the library, you know, we didn't want to completely sound like it was completely raucous, but we like to be really, I suppose, casual in a way with the people that we're working with. We're not the teachers.
The teachers are the teachers. We're there to do the fun stuff. We try to be. Now, I don't mean that in a negative way, but what I mean is we didn't deal with discipline. And in fact, there wasn't really, there wasn't, yeah, we're not their mothers.
There wasn't really any discipline issues having that many children. The noise was, but we've got big voices and it was like, okay, everybody just quiet just for a minute, you know, and then we can get onto the fun stuff of making and everything. And the kids moved, we got them to move around the table then. So once they'd actually done a little do, just said, right, okay, you're going to move along a little bit until we say stop, and then you're going to start drawing and you can draw over the other person's drawing. And they were a little bit shy to start with, but they soon got into it because they really enjoy creating extra funny pictures on top of somebody else's picture.
And we, because we have pastels and chalks and everything, we had hands that were covered in chalk and things. I don't have any photographs of that because I recently cleared some photographs from my Google account and can't find the photos. We had lots of photos with children with, you know, they were covered in chalk and pastels and they went back to school, not as clean as they arrived, but they had fun. And it was really for them to get to know us, to get to know each other because the children didn't know each other, obviously three different schools. And then, you know, to sit them down and say, this is what we're planning so that they could understand.
So what we did for the first year, we did something called, it was sort of a meditative style of art based on Neurographica art, which is a trademark. Now we're not Neurographica trained artists, but we took what we liked from that style of art and did it with the children. So the initial part of it is that they were all given a canvas and we like to use, we like nice materials. So this can be done on paper, but we like to give children canvases and proper art materials and then show them how to use those appropriately. So they were given black markers and they were asked to, over a count of maybe six or seven seconds, to literally take their pen across the canvas, just thinking and just maybe thinking about different things to do with school, just going in the moment.
Then you go back in and you curve off all the intersections, as you can see here. That in itself was a challenge as well. And we've done this project with various different people from adults to children. And it's always a challenge for some people to actually do the curves and everything. The idea is of the curving, it's just slowing things down and in the neurographic world, they talk about this looking like the brain cells.
Everything is curvy and it's about making new connections, yeah, neuro connections and things. So we, this sort of, you know, a way to start to process feelings and things as well. As you can see with this one, this person here has done sort of squares and we go around and we encourage them to do it and this one is sort of bubbles, whereas this one, they're doing the curves. And while we'll ask them, you know, to try and to do the curves, it didn't really, you know, it didn't matter to the final outcome. So, you know, we try and encourage them to use the technique we're showing them, but with art, art is personal and we always want somebody to put their own creativity into things.
 So it didn't matter that they did it that way. So they were then given the markers and free range to actually put in doodles and they could write words if they want to. They were having discussions at the table. I should have said they were in, on the tables, there was always one or two TY students and a mixture. So they weren't sitting with their friends.
They were split up every time in groups around the tables. So there'd be one or two TY students and then there'd be students from each of the schools. And that worked really well. And that was the idea so that the younger children could talk and make friends with the older students so that when they do move on to secondary school, there might be one or two faces that they recognize. And I've got here in red, important step one, which I didn't tell you.
I get really passionate about what we did. And so I've got notes here to make sure that I'm telling you a really important thing. The important thing was because we had four groups, it was really, really, really important that they put their names on the back of their canvases. And I know teachers will identify with that because everybody says they'll recognize their picture and then when it's home time, nobody knows what they did. And school and group.
And school and group. So they had to put the school down, what group they were in. So they were told you're in group A, you're in group B, you're in group C, and to make sure that they did that. And they pretty much did that. We had three students that wrote on the wrong side of the canvas, despite us telling them which side to write on, which is fine.
We had extra canvases. And we had one teacher that wrote her name right in the middle on the wrong side of the canvas because we gave teachers canvases as well. Because one of the things that we like to do is we like to have any teachers or support staff involved in the project. And we didn't need them to go around and make sure everybody was behaving and doing what they were doing. You know, they can check on behavior from the side of the room if they needed to, which they didn't actually.
But they didn't need to go around to the children and tell them, no, you've got to be doing it like this and doing it like that. That was our job to do that. So we gave them their own table and their own special pens and their own special canvases so that they could feel this project as well. And that was- They were quite hesitant to do it.

Caroline
Yeah, they were a bit hesitant to do it.


Sally-Ann
Yeah, yeah. You know, one teacher really loved doing it and said, oh, I'm going to do this with my children at home. I really enjoyed it. So it was learning for them. So they took their pen on a walk.
They did all the intersections. And then they did the doodling. And then they were given watercolors. And we'll sort of flick through some of these. As you can see, they did lots of different things.
Some of them didn't want to put anything negative or anxious on it. So we talked about put on things that are going to happen in your future or you want to happen. It doesn't have to be anxieties. It can be things that you wish for yourself. So people were talking about travel.
 I think we talked to somebody about, somebody wanted to go to Elvis. There was one boy.

Caroline
He was very, very into Elvis, which was interesting because the little boy on his table went, who's Elvis? And I thought, well, I had told him that I had gone to Memphis and I had gone to Elvis's house and he was my best friend. He was just obsessed.
So he had put guitars and all kinds of things on his. So it's those little tiny connections that you make with one child. And he was, every time I went around the room, he goes, and what, you know, I was telling him there was carpet on his walls and he was like, what? But it's, you know, it's amazing how, you know, you go from this old lady come around doing art to, oh, she has actually something cool about her, you know, not much, but something little thing. So they can put whatever they want on them, really.


Sally-Ann
And we gave them some hints, some sheets with doodles on them, you know, just laminated sheets be put on the table. So if somebody said, well, I don't know what to do, there were some ideas of zentangling and different types of doodles. But really, I mean, we spent time laminating them, putting them on the table for them to use. They didn't really need them because once they actually really got into it, you know, they added their own designs and styles and let's say potato on there. Yeah, that's fine.
No, no, no, it's fine. One of them put potato on there, just see that there. I can't remember why they put potato, but maybe they just were thinking about what they're having for tea. This one was really interesting because this was a TY student, I think. And he was one that was probably too cool to be in the library with younger children and not really that interested in what he was doing.
And he gradually added more and more and more black, more and more black until his canvas was almost just black and scribble. And he thought he was like, you know, aren't I cool because I didn't get involved in what those two old ones up there want us to do. But then I came out with white pens and gold and silver pens and said, okay, so what you can do now, you can do your doodling in white or silver or gold. And he really did get into it. I don't know whether he's, and some of them, you know, they like to draw on their hands and everything as well.
And these are permanent markers.

Caroline
He also realized that we had an exhibition at the end. So he realized it's still going to go on the wall, whether it's black or whether it's, suddenly kicked in. Everybody was going to get involved.

Sally-Ann
And, you know, we had some students weren't comfortable with using watercolors.
You can flip through some of those. Yeah. So we gave them watercolors and, you know, we gave the tea rise responsibility to bring the water to the table and everything, because I can't remember how many tables we had, maybe eight or 10 tables set up for them. So, you know, we showed them how to use the watercolors, you know, they could mix them. Yeah, this one's got a red hand here. So, but we sort of, we really sort of ignored that.
You know, we didn't make a big deal that, oh, you know, you've got a red hand, you shouldn't be painting your hand red. You know, if you had a red hand, might as well say, just be careful you don't get it on your uniform, the bathroom's there if you need to wash it. You know, we didn't make a big deal about it because they, as far as we're concerned, they were playing and they created some fabulous artwork. I think that actually might be one of the teacher's ones. Oh yeah, it might be.
Yeah, one of the teachers. She's very, very proud of us.

Caroline
She came into the exhibition, she went straight to the wall looking for her piece. But there was some really lovely ones. Yeah.


Sally-Ann
You know. Yeah. And they could, you know, we didn't tell them what they, you know, they were to do. They, you know, really, you know, did their own sort of thing. The only things that we said to them was no rude words and no sort of insignia that was offensive and or any drawings that were offensive.
And we also worked on four large canvases and we did actually have to creatively edit out a couple of little things that were on it. But we didn't make a big deal about it. We didn't ask who did it because, you know, it happens, doesn't it? You know, you have teenagers and everything. So alongside the project where they're all coming and each week they're adding to their individual canvases, we did, I think, the first year we did 14 sessions over the group.
So each group got several sessions, but we did 14 sessions. So this was a big piece of work over a few months. And with the large piece of work, we call it Melting Words. And on the canvas, we taped up the canvas. We had four canvases.
So one for each school and one that stayed in the library. And they were then to put their words on this canvas. So their anxieties, we worked in groups of maybe five or six around the canvas and got them just to write the words down. So as you can see, it was about making new friends, finding their locker and somebody put their scared. Yeah, and a love heart at the end of it.
Some of them were putting things that they were excited about. And we asked them literally to graffiti. It didn't matter if it wasn't spelt correctly. It didn't matter if it went over somebody else's word. And that's really quite important at this stage because this sort of process piece of art, we always keep saying to ourselves, like, you know, trust the process because it looks really messy and nobody knows what it's going to look like.
And it looks really quite ridiculous almost. And we had four of these canvases. So every time we had a group A, B, C and D, that's why we had four, but we had three schools. So, and they worked collaboratively on this. And then the next stage is to go back in and put in the colours and to create from the lines.
So from the words, then they could extend and make these into different shapes. So you're sort of blurring out the words and you're writing over the tape as well. You're ignoring that the tape's there, but then when you go in, you're just colouring in the boxes. And they were doing this alongside. They were working on their projects and we would call them up in groups so that everybody got a chance to work on pretty much all of the canvases because we had to keep swapping the canvases in and out.
So we had to be really organised. One of the things actually about being organised when you put group A, B, C and D on them is it was mainly actually the TY students. They came when they were supposed to be in group A because they'd had something on the previous week. They arrived, oh no, I think I was in group B last time. So we kept everything at the library in their storeroom.
So we'd go through box A, box B and everything. So a project of this scale with that many children, it needed to be really organised.

Audience
How long were the sessions? The water looked like it would take quite a long time.

Sally-Ann
Yeah, how long do we have, like an hour session?
Some days we actually had more than one group. So we had group A, I think we had two groups a day, didn't we? Some of it, yeah. So we had A and B on the same day and then we'd have C and D on the same day. And we only had sessions of about an hour each.
An hour, yeah. Time. So it was, and obviously we had to hurry them along a little bit with the watercolours, but everybody got watercolour on their pages. And you'll see as we talk about year two, we didn't actually use the watercolours. We took that from it because the situation we were in was slightly different.
So these are the four canvases, sort of almost finished. They're sort of work in progress, you can see. There's still some colour that needed to go onto them and it looks pretty sort of scruffy, to say the least. And then the tape coming off, the tape is amazing. And if I'd have had more time, I would have actually saved the tape and re-rolled it up because I love using stuff that's discarded, but we didn't.
I think there was a few kids that did take some. Yeah, they got excited about it.

Caroline
I think too, they still weren't sure at this point how it was going to finish up. Some of them could visualise it, some of them couldn't. And we just sort of wanted them to watch and they were all glued to it as the tape started to come out and they started to see the squares starting to appear and it was quite lovely to watch them all.
And then, of course, we... Suddenly it looks clean, it looks neat. And then the first thing a lot of them did was they went up to see where their square was and how their square looked without the tape.

Sally-Ann
No, I didn't actually embed the video into the presentation. The videos were separate, but we could show those at the end.
It's not essential. But we then had an exhibition of the artwork and we got the TYs to come and help us to actually install the exhibition. Lots of blue tack and lots of kneading of the blue or white tack. And to teach them how to curate an exhibition. Because we had some tall people, they were able to put them up higher than we were as well, so it saved us having to climb up.
And then we had an opening of the exhibition with the parents as well. And I got really emotional, actually. I don't know, I just felt really emotional when the parents started coming in and it was a real exhibition. And it was an emotional scene because the parents were excited and the children wanted to show their pictures and it looked really colourful. And we had the four pieces of art, the big art, displayed as well.
It was really important, actually, for the... I put here the TY factor, to have the TYs involved and get them to actually talk to the kids to answer the odd questions about lockers and what teachers to avoid and who they definitely had to have their homework in on time. All those questions that, if they don't have an older brother or sister at the school, questions that they could ask. The chitchat was really good, interesting to listen to.

Caroline
I went round one table at one stage just to see how they were getting on and they went, shh.
And I was like, oh, they were focusing. And they genuinely were. They weren't waiting for me to leave. They were genuinely focusing. The conversations between the TYs, I think, was very important with the younger ones. We had one boy, he had big red cheeks.
He asked, could he sit with the same boys the next time because he really enjoyed sitting with them. And we were like, well, you have to ask them. And, of course, the big boys are like, oh, OK. You can sit with us. But he was so excited to come back the next time because he made a friend in the school.
So it was really good.

Sally-Ann
It was a really good way for different age groups to interact. And that peer-to-peer mentorship between the TYs and the students was key, really, in what we wanted to help to achieve. So this, you can come up and have a look at it and everything, and this was the result. This was the result of one of those.
So it comes out completely different, yeah. And we used quality canvases and everything. The children had canvas boards, but we wanted to do it. If we're going to do art, then let's do it in a proper artistic way. We didn't give them torn paper and things like that.
I learned really long ago. I started my childcare career, if you like, in early years. I don't know how many years ago now, a long time ago now. And one of the first things I learned about doing creativity with children is respect their names and write their names correctly when you're working with early years that obviously can't write their own names. Make sure you're spelling it right and write it respectfully.
But also don't give them torn paper. Even if you're giving them scrap paper, respect. If you respect the materials, then it helps them to respect them. And putting pens, you know, lids on pens constantly at work. So you have to do it with adults as well.
Can you make sure you put the lids back on the pens? Because we don't have an infinite amount of resources and we need to respect things properly. But the markers that we used were just a big box of nice markers that we got from the range or somewhere like that. They weren't very, very expensive markers, and we're still using those markers despite they've done four canvases and they've gone through lots of workshops. So they were a good investment for about £40 or something.
We bought them in the north, they were about £40 or maybe €50. But they were, you know, a good investment. So do you want to talk about year two?

Caroline
So year two, I'll be quick because we're running out of time. Year two, so we surveyed the first year because I think it's important to get feedback and obviously you want to improve on what you did the year before.
So we surveyed the kids and we really took on board what they told us. So one of the things for the second year, we had 138 students for the second year, the same three schools. But this time we took the project into the secondary school. And this was a definite bonus for the younger children because they felt that when we asked them about it, they're like, I feel more comfortable. I know this room, I know the hallways and I'm coming in September so I know where I'm going.
And obviously they knew some of the TYs already, but it was a definite bonus for them to get just familiar with their new surroundings. And these were different children, obviously, because it's the next year group.

Sally-Ann
So there were different TYs and there was a couple of children that were in fifth class, obviously were now in sixth class, but that was only in one of the schools because they were a mixed class of five and six.

Caroline
So for the second year, we flipped the project because we knew obviously some of the fifth were now in sixth. So we did the Mountain Worlds one as the main component and then the Neurographica ones were for the smaller projects.
So we wanted to give the TYs a lot more ownership of the project as well. So they did things like handing out the canvases, making sure the names were on them, setting the room up, because we tend to sort of, I'll use the word nanny in them, but you know what I mean. So we had a session first with them before we met with anybody else. And during that session, obviously, to get them to talk, we want them to use their hands. So we came up with the idea of creating a postcard for the incoming students, which I'll talk about at the end.
So they came in and did that project. And we told them more of what we expect from them and what we'd like for them to do with them. And they really took it on board. And we put all the same students on the same table as opposed to sort of moving around each week. And that was good too, because they really bonded with the people that were on their table.
And I have to say the TYs were really amazing. You know, you can hear them talking about anything from football to taking a shower. It was just, it was really, really good. And where are we? Oh, yeah, right.
So we use round canvases, obviously, and they taped their own canvases this time. They could do whatever pattern they wanted. And yeah, so they started writing on there. It's the same sort of thing. I won't go into the whole thing because we've already done all that.
And they also created one of these for the principal of the school who was leaving. So she got a Neurographica piece of art, which obviously made her cry. But she had been walking through the sessions every day and she didn't dream that she'd get a piece. She really, really loved it. So again, all the names and everything had to go on them.
They graffitied them. They started colouring them in. And some of them, I don't know if you've gone past one of those there. So we had some Neurodiverse children as well. And this one.
So we had twin boys who love parades. And they particularly love St. Patrick's Day. So that was them. And there was no change in them. And so they just drew everything St. Patrick's Day.
And it was really lovely because they were so included in the project. Again, they were able to do it and not feel left out of anything. So it was really good that they really enjoyed doing this. So that was good. So they just kept going.
I'll just be quick as well. Yeah. So we kept going. And obviously you can see all different kinds of things. Some of them using more images.
Some of them wrote on them. And that's where the conversations with the TYs came in. You'll see there's a lot of football. There was talk of girls, the TYs and their nails. There was all these conversations going on all the time.
And these are the neurographic ones then that they did for each school. We got one of these. And the Leaving Head.

Sally-Ann
Because we felt also, because we'd done such a big piece the year before, that schools have limited space. And to be honest, we didn't actually check that they would have space for such a big piece each when we did year one, which we should have done.
But they did find space. Especially for the TYs.

Caroline
One of these is hanging in the stairwell of the TY building in the school. So every day they say when they're going up the stairs, they have a little look at their piece that they did. So it's quite nice.


Sally-Ann
We had to check to see where the other ones are in the other two schools. Presumably being used as a table or something. So we went smaller for a piece that each school could take back with the neurographic style art. And then just flick them.

Caroline
Yeah.


Sally-Ann
Take enough of it.

Caroline
So again, we got the TYs in. Yeah. They got TYs in. They hung the whole exhibition again.
Height is an issue with us too. And so then just on the last note. So they did, we created a postcard. And this postcard goes into every first year locker. So the TYs on the other side decorated them.
Welcome. Everything will be okay. Whatever they wanted. Something nice on it. So we surveyed the first year of TYs.
And as you say, some of them we couldn't print. But they did their top 10 tips. And it was, you know, no running in the halls. This was a big one. Use tough bags.
They're the GOAT. You know, be kind. Be kind. Be yourself. Everyone else is taken.
There was just some really lovely ones. That was good. This was a big key one. Find your, don't forget your Microsoft password. So each, like I say, each first class or each first year student will find one of those in their new locker.
And the TYs really love doing this. And again, it was giving them, this one was a good one. Remember your hygiene. You can't be smelling good. And that came up in conversation quite a bit in the room.
Like nobody likes the smelly, you know. Gentle, fun ways of sort of giving them heads up about things.

Sally-Ann
One of the things that came up was never go for a poo in a school toilet. Yeah. And funny things like that.
And there was one particular teacher that was very strict on homework or detention or something. I don't remember their name. They had other students that named, obviously.


Don't make Miss Smith mad. You know, we didn't put those in.
So we had to narrow it down.

Caroline
But they really had a lot of fun of doing this. And they were thinking and thinking. And, you know, you want them to do it. And they really felt like they owned it.
And the school actually ordered more of these for the next year because it's just a lovely little nugget to get in your locker when they're coming in that somebody's thinking of them. Because there really was a lot of anxiety. And it was for the younger ones. It was like, where will I go? Will I find my locker?
But you can also hear the TYs talking and saying, don't worry about that. And don't worry about this. And, oh, yeah, they'll tell you you need that, but you don't really need it. And the TYs really took it on board. I think they were very proud of themselves at the end of it all.
So, yeah, I think that's probably it.

Sally-Ann
Is there any questions? That's it. Anybody wants to? Well, has anybody got any questions or anything?
 Yeah.

Katie Sweeney
Thank you very much. What a joyful project. And sometimes an education that's for joy is not. And it should be everywhere.
And I suppose just for the people here who may not be familiar with the creative cluster, it is a two-year program. And, you know, you have the facilitation. Teachers are funded and substitution provided to go to a space outside of the school to meet and discuss and plan. And that's very important. But each school also gets lots of grants for each year of the project.
But it's amazing, you know, the theme of the project. You might have, you know, between three and five schools in Cluster. And, you know, when they have tried, they have a theme. But when they go back to the top, the children, the theme changes. And that's it.
Because the student voice is important. But the amount of times, like we'd have an overview of Clusters nationally and down through the years. The amount of times that theme of transitioning has been used throughout the Cluster model. And I think one of the first times, I thought it was, it was actually coding they decided on. And they beamed into one of the other schools and they met and whatnot.
And one of the other ones that I remember as a standout was, at first we were five with one post-primary. And the transition year students, the other four schools, the children went to the post-primary school according to what they used. So what they used at the lab, and our few labs, and the transition years were actually bringing the young children from primary schools, you know, introducing them to coding and technology and whatnot. Really successful project. And again, it's that fear.
I often say, sometimes it's the fear of out-of-learners. Well, at first, it's that kind of thing.

Caroline
You know, obviously we knew it, but once we got into the project, there was genuine fear of these younger children, you know, moving into the big school as such. And, you know, it was just simple things that we were picking up in the room. Like, if I see you in the corridor, will you still say hello to me?
Because, you know, they're cooler when they're in school, you know. And the TYs were, yeah. And a lot of what we heard was, if you need help, just ask somebody. Because, and they were telling them, like, you know, first years, you're all in the same boat. There was a lot about you're all in the same boat.
And it was really lovely. It was really touching for us to hear the TYs took on this sort of big brother, big sister sort of role with them. And they were very proud of themselves that, you know, that they had these little buddies that they were going to be looking out for in school. And that one kid, right, with his big red cheeks, he was just so delighted to come in every week and be sitting with them. And the boys were huge.
I mean, they were big boys. And, you know, he stuck between them all in his little glasses. He was very cute, but he was just so delighted to be talking about football and all these things that he never gets to talk to big boys because usually they'd snub them. But it was really, really lovely for them to just get together and genuinely talk. And, you know, we surveyed the little ones and they genuinely felt less anxious, which was our goal, was to make them less anxious about moving on.
And the TYs got something out of it as well. We weren't just using the zeroes.

Katie Sweeney
The second year, probably, the younger ones got the most out of it because they were on site.

Caroline
Yes, that was a big factor, the fact that they were in the school and they had time to sort of, you know, find where toilets are and things like that. It was really good for them because we all use the library for everything, you know.
But to be in the school, they said, I won't be as worried coming in, they said, on the first day. So it was like, you know, it was a good point to do so.

Sally-Ann
Just like, so finally that, you know, we sort of put like, this type of project can be used as a toolkit for life, not just an art class. And it shows that art in school isn't just about making things look pretty. It's a practical way to help students handle big emotions and get along with others and feel that they belong.
And by using creativity as an outlet, it's giving students a way to draw out their stresses and turn it into something calm. And it was a low pressure way, certainly for the fifth and sixth class to hang out with the TY students and ask those scary questions and realise that they're not alone in feeling nervous and essentially building a community before they actually joined the school. And, you know, that big move, you know, that it was a, you know, a shared adventure rather than a solo hurdle. So, yeah, it was,

Caroline
it was a good two year. And it's a doable project. That's important, very important.
You know, it was, and there wasn't one, wasn't two pieces the same out of nearly 400 pieces. They were all extremely different and it was lovely. Yes.


Yeah, I guess so.

Sally-Ann
I think it's been recorded.
 So, yeah.


 Yeah.

Caroline
Yeah. Oh, yeah. And you can always contact us as well if you want any information about it or we'll have whatever you want to do.
 Yeah.


 Thank you. Thank you.




